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ABSTRACT 
 

The research study titled ñSchool Based Action Research on the implementation of Life Skills 
Education in schoolsò, broadly aimed to observe positive behavioral change in teachers and 
students through the implementation of Life Skills Education in schools. This is to be achieved by 
converging on a sub theme: ñCan Life Skills Education address and deal with disciplinary issues in 
Tshangkha Central Schoolò. The research is carried out at Tshangkha Central School, Trongsa 
with classes IX ï XII students. 
This paper assesses whether life skills education can curb out the disciplinary problems in the 
school. It begins with a review of the literature on indiscipline; its types; causes; life skill education, 
and utilizes that literature to identify how ten core life skills could be applied to address and deal 
with disciplinary issues. Research methodology implored are questionnaire, applicability and 
transferability test, interview and school disciplinary records register. It is primarily a mixed method. 
After the analysis of the data there has been evidence of Life Skills Education (LSE) being 
successful in addressing and dealing with disciplinary issues in Tshangkha Central School (TCS). 
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1. INTRODUCTION 
 
Action research as discussed by LoCastro (1995) 
is ñone form of classroom centered research 
which is seen as being small scale and 
institutional focused on a particular problem, to 
try to understand and perhaps solve some 
concrete problem in an individual teacherôs 
classroomò. 
 
With the growing concerns over the attitudes and 
behavior of todayôs adolescences, this paper is 
principally aimed at examining the indiscipline 
and life skills education one-on-one and to see if 
at all life skills education can be a preventive 
measure (so to speak) as well a solution to 
disciplinary problems in my school (Tshangkha 
Central School). Is life skills education, if 
operationalized effectively, helpful in completely 
curbing out discipline issues in students? If not, 
at least reduce it to a considerably fewer 
instances. Despite life skills education being one 
of the most important aspects of education, it is a 
rare spectacle to be witnessed in its entirety in 
Bhutanese classes. 
 

In a study, (Ramesht and Farshad 2010) in a 
sample consisting of 500 students, life skills 
training was proved to be effective in increasing 
mental and physical health and also in 
decreasing the behavioural and social problems. 
An increase in pro-social behaviour level and 
decrease in negative self-destructive behaviour 
was also reported in a longitudinal study [1] 
among school children subsequent to life skills 
training. 
 

Effective acquisition and application of life skills 
can influence the way we feel about ourselves 
and others, and equally will influence the way we 
are perceived by others [2-10]. Life skills 
contribute to our perceptions of self-efficacy, self-
confidence and self-esteem. Life skills therefore 
play an important role in the promotion of mental 
well-being [11-19]. The promotion of mental well-
being contributes to our motivation to look after 
ourselves and others, the prevention of mental 
disorders, and the prevention of health and 
behavior problems. 
 

In promoting the teaching of life skills, the WHO 
is promoting the teaching of abilities that are 
often taken for granted. However, there is 
growing recognition that with changes in many 
cultures and lifestyles, many young people are 
not sufficiently equipped with life skills to help 
them deal with the increased demands and 

stresses they experience. They seem to lack the 
support required to acquire and reinforce life 
skills. It may be that traditional mechanisms for 
passing on life skills (e.g. family and cultural 
factors) are no longer adequate considering the 
influences that shape young people's 
development. These include media influence and 
the effects of growing up in situations of cultural 
and ethnic diversity. Also the rapid rate of social 
change, witnessed in many countries, makes the 
lives of young people, their expectations, values, 
and opportunities very different from that of their 
parents. 

 
The wide range of motives for teaching life skills 
to children and adolescents include the 
prevention of drug abuse and teenage 
pregnancy, the promotion of mental well-being 
and cooperative learning. For adults, life skills 
appear in programs such as communication and 
empathy skills for medical students and 
counsellors, problem solving and critical thinking 
for business managers, and coping with 
emotions and stressors for people with mental 
health problems. 

 
Given the wide ranging relevance of life skills, an 
optimal strategy for the introduction of life skills 
teaching would be to make it available to all 
children and adolescents in schools. Life skills 
teaching promotes the learning of abilities that 
contribute to positive health behavior, positive 
interpersonal relationships, and mental well-
being. Ideally, this learning should occur at a 
young age, before negative patterns of behavior 
and interaction have become established. 

 
Consequently, school is an appropriate place for 
the introduction of life skills education because 
of: 

 

Å The role of schools in the socialization of 
young people; 

Å Access to children and adolescents on a 
large scale 

Å Economic efficiencies (uses existing 
infrastructure); 

Å Experienced teachers already in place; 

Å High credibility with parents and 
community members; 

Å Possibilities for short and long term 
evaluation. 

 
As Life skills education is highly relevant to the 
daily needs of young people, the introduction of 
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life skills education in schools should be a 
priority. 
 

2. RECONNAISSANCE 
 
Any action research should begin with a 
reconnaissance; the reconnaissance produces 
an overview of the action research context, 
current practices, participants, and concerns 
(Maxwell, 2003). The reconnaissance is carried 
out prior to the planning phase of the cycle in 
order to identify a specific or particular area, 
understand the classroom situation to find the 
gaps which can be redeemed by undertaking 
action research. There are three main 
components of reconnaissance: 
 

1. Situational Analysis: situational analysis is 
looking at the situation in terms of range of 
factors such as resources and practices. 

2. Competence: The competence deals with 
the profile and capability of the 
researcher(s). 

3. Literature Review: literature review creates 
link with the previous work in this field. 

 

3. SITUATIONAL ANALYSIS 
 

a) Education system in Bhutan: 
 

There are three forms of education system in 
Bhutan; the modern education taught in school, 
monastic education system and non-formal 
education for those who didnôt get the opportunity 
to go to schools. All form of education system 
play equally important roles in educating citizens 
of our nation. School education system provides 
an opportunity for the youths to start their 
education from pre-primary and reach up to 
degree level. Education system in Bhutan not 
only provides academic education but also gives 
students chance to learn value education, 
wholesome education, physical education, Life 
Skill Education and our developmental 
philosophy GNH is also implemented in the 
school. 
 

b) Tshangkha Central School: 
 

Tshangkha Central School falls under Trongsa 
Dzongkhag located in the central part of Bhutan. 
The school was established in 1983 and 
upgraded to middle secondary in 2015, and it 
then went on to be called as ócentral schoolô with 
the conceptualization of central schools in 2015. 
The school was upgraded to higher secondary in 
2019. The School considers academic 

excellence as the base for wholesome education 
with right kind of inclusive, values and attitudes. 
The school has grades from PP to XII, with 468 
students and 58 dedicated staff. 

 
c) Life Skills Education in Tshangkha 

Central School: 

 
Life skills education was never formally taught in 
Tshangkha Central School. It did pop out 
occasionally along with other stuffs in specific 
occasions and in classes, scouting program, but 
was never really planned and instituted. Only 
after that the school got a guidance counsellor 
since 2016, students got their introduction of ten 
core life skills. So, life skills education does not 
really have its roots deep in the school. 

 
4. COMPETENCE 
 
The research was carried out by Mr. Nidup 
Gyaltshen (Principal) and Mr. Pema Lethro (Vice 
Principal) of the school.  Mr. Nidup holds a 
Masters in Educational Leadership and 
Management from Paro College of Education, 
Bhutan. As a part of the course he has carried 
out an action research on inculcating reading 
habits and a qualitative research on school 
dropouts. Mr. Pema holds a Masters in 
Educational Leadership and Management from 
Paro College of Education, Bhutan. As a part of 
the course he has carried out a qualitative 
research on the effectiveness of teachersô written 
feedback on students work. They had the 
opportunity of attending workshops on Life Skills 
Education in scouting program and on different 
occasions, hence been trained in Life Skills 
Education. 

 
5. LITERATURE REVIEW 
 
The review of literature offers collection of views 
and thought expressed by different researchers 
in books and online journals. It also consists of 
our own analysis on how life skills education can 
be used to address disciplinary issues in 
institutions like school. The objective of 
addressing disciplinary issues is not with the 
intention of forcing every student to be 
disciplined in the same way or at the same time. 
Instead, it is of creating awareness of disciplinary 
issues and its adverse effects, and importantly 
equipping students with life skills in dispensable 
in bull dozing through all forms of indiscipline 
within and out. Some students will be in-
disciplined more than others; this variation is a 
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result of differences in how they are brought up 
and lack of proper directions. 
 
Cambridge Advanced Learnerôs Dictionary 
(3

rd
Edition), defines indiscipline as ña lack of 

control or obedienceò. Through indiscipline arises 
many different types of disciplinary issues. 
 
Types of Disciplinary Problems: 
 

i. Common Disciplinary Problems 
 
Rosen [20] distinguishes the following ten types 
of disciplinary problems which may lead to a 
learnerôs suspension, namely; defiance of school 
authority; class disruption; truancy; fighting; the 
use of profanity; damaging school property; 
dress code violations; theft and leaving campus 
without permission. 
 
The other common types of disciplinary problems 
experienced in secondary schools as mentioned 
by Donnelly [21] include fights, insubordination, 
little support for educators, a general climate of 
disrespect, and distrust of the administration. 
Those types of disciplinary problems mentioned 
above are similar to the ones being experienced 
in Tshangkha Central School. 
 
School Discipline Policy, TCS [22] lists several 
types of misbehaviors which make the work of 
educators difficult. These include; Absenteeism; 
Tardiness; Violation of school dress code; 
Graffiti; Tattoos; Littering; Foul/indecent 
language; Negative peer pressure; mischief; 
theft; Disrespectful behavior; harassment; 
Business transaction; Disobedience; Substance 
abuse; 
Plagiarism;Hooliganism;Inappropriaterelationship
s;Prowling/looting;Bullying;andQuarreling. 
 

ii. Severe Disciplinary Problems 
 
Moodj (in: Smith 1999) distinguishes the kinds of 
perpetrators of school violence as those making 
themselves guilty of 
 

Å Verbal violence (name-calling, creating 
disorder, bullying); 

Å More serious behavior, including 
vandalism, theft, blackmail; 

Å Extortions, or using a weapon on the 
school premises; 

Å Planned violence, which includes physical 
violence with weapons in or outside the 
school; and 

Å The sexual harassment of girls. 
 
On top of that some severe problems that arise 
in Trongsa Dzongkhag are Groupies for ulterior 
motives; Gang fight/fight with weapon; 
Vandalism; Malpractice in exams; Break-ins; 
Substance abuse (hard drugs); Battery; Forgery; 
Assault on school staff and manhandling. 
(School Policy Document, [22]) 
 

iii. Analyzing Disciplinary Problems 
 

The ills and vices that go on in the society have 
their effects in schools. Students, teachers and 
even school managers are involved in one form 
of indiscipline or the other. Some of indiscipline 
among secondary school students can be 
analyzed as follows: 
 

i. Truancy: This is irregular attendance in 
school or classes with many factors within 
or outside the school building, peer group 
influence, teacher methods of teaching or 
discipline are some school factors that can 
lead to truancy. Factors outside the school 
may include poverty where the child might 
need to fend for him/herself, engage in 
labor to raise money, parenting/guarding 
methods of discipline, security among 
others. 

ii. Absenteeism: This may result from the 
type of leadership obtaining in a school. 
The school exercise greater control over 
students and may lead students to 
frustration, if there is insufficient supply of 
school materials and facilities such as 
food, water, toilet facilities which may lead 
to absenteeism or rebellion against 
authority. If a student has formed 
destructive habit, he is also likely to 
consistently be absent or revolt against 
authority unaware of the consequences of 
his actions. Teachers may have poor 
attitude to class teaching by using 
inappropriate materials and contents in 
such a manner that may constitute them 
into a certain source of absent on the part 
of students as resulting from dissatisfaction 
and frustration from schoolwork. 

iii. Fighting: Children fighting at the secondary 
school level are very low in self-esteem. 
The chief impetus for fighting during the 
normal course of classroom and 
playground life tends to lie in the childôs 
basic sense of inadequacy and feelings of 
not being valued or worthy. In other words, 
the four psychological needs of the child 
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have not been met: the need for love, 
security, new experience and need for 
responsibility. Home background may 
contribute to frequent fighting nature of a 
child. 

iv. Stealing: This is the removal of another 
personôs property without his permission. 
The socio economic environment including 
status of parents, home background and a 
natural tendency to steal is responsible for 
this among students. This conduct is 
mostly influenced by peer-group pressure. 
Some parents spoil their children by 
exhibiting highly permissive behavior. They 
allow children to have everything on 
demand and task themselves to overdo 
what they believe is their responsibility. 
This attitude encourages children to 
interpret any form of lack as hardship and 
frustration to the extent of justifying their 
removal of other peoplesô property. 

v. Drug Addiction/Abuse: This is one of the 
most dangerous and most common school 
disciplinary problems. It means taking drug 
without prescription by the appropriate 
person. Abused drugs include cigarettes, 
alcohol, tobacco, and smoking of herbs. 
There is a general moral decadence in this 
regard because many parents are unable 
to instruct correct, advice or guide children 
along the proper paths concerning the use 
of drugs. 

 
Causes of Disciplinary Problems: 
 

a) Parental/Home Factor: 
 
Most authors regard parents as of the greatest 
importance in creating a conducive teaching and 
learning atmosphere. It seems that the lack of 
parental involvement is the major cause of 
disciplinary problems in secondary schools. 
Alidzulwi (2000), points out that many parents 
are not involved in the education of their children, 
causing poor results, high dropout rates, and the 
absence of discipline in schools. Bowman [23] is 
of the opinion that parentsô failure to teach their 
children discipline is identified as the greatest 
contributing factor to disciplinary problems in 
schools. Louw and Barnes [24] affirmed that they 
have never seen a problem child, only problem 
parents. In his study, Varma (1993) also points 
out that those learners who behave badly at 
school do not receive proper discipline at home. 
 
When analyzing the inability of parents to take 
care of their children on all socio-economic levels 

and in all racial groups, Rossouw (2003) regards 
the decline in discipline in most schools as 
originating from the communities rather than from 
schools. Stressing that parents show a lack of 
tolerance and respect towards government 
authorities as well as towards educators, and 
some have a laissez-faire approach towards their 
children. 
 
Some other factors related to the lack of parental 
involvement in schools that influence discipline 
are: 
 

Å Single parent homes; 

Å A lack of parental control at home; 

Å The negative influence of television; 

Å Neighborhood and community problems 
that influence the home; 

Å Values differences between the home and 
the school. 

 
b) Social and Economic Factors: 

 
Children who experience social alienation from 
others are often misbehaved. According to Lewis 
(1991), this situation arises within most families 
where children feel rejected. This finding (the 
significant relationship between isolation and 
poor behavior) is supported by But chart in 1998 
when he indicates that emotional disconnection 
from family, friends, and peers results in feelings 
of isolation and alienation for the child. According 
to But chart (1998), ñThese feelings experienced 
by the child may ultimately develop into what is 
referred to as ópsychological painsô, which may 
cause problems such as physical assault, gang 
violence, substance abuse, and many othersò. 
 

c) School Environment: 
 
Every school manager is committed to ensuring 
that school provides a safe and orderly 
environment in which teaching and learning take 
place each day. Bazemore [25] posits that safe 
and supportive school environments depend on 
students, staff and parents demonstrating mutual 
respect. In other words, all members of the 
school community students, staff and parents 
must know and understand the standards of 
behavior which all students are expected to live 
up to and the consequences if these standards 
are not met. Every student has the right to a 
learning environment free from bullying and 
intimidation and to feel safe and happy at school. 
They have a right to be treated fairly and with 
dignity [26]. In addition, every community has 
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rules. The school community is no exception. A 
school makes reasonable rules for the good 
order of the school and the discipline of students. 
 
Schools have the power to enforce these rules 
by using discipline or punishment. According to 
Rowne [27] ñThe school priorities are designed to 
ensure that all students are provided with a 
harmonious\ environment where they can learn 
and thrive. Therefore, good discipline in a school 
is required to ensure that school is able to 
provide quality education for all students and to 
guarantee the care and safety of the school 
community. A harmonious work environment at 
school increases the chance of students realizing 
their full educational potentialò. 
 
However, a lawless community raises 
unproductive members for the society. In the 
same vein, a lawless school environment 
promotes disciplinary challenges to the school 
manager and teachers. Students in such school 
disrespect their fellow students, teachers and 
community members and engage in protest 
which promulgates violence, discrimination, 
harassment, bullying and intimidation, using of 
weapons, drugs, alcohol and tobacco [28]. 
 

d) The Curriculum: 
 
The relevance of the curriculum to learnersô 
needs also influences discipline at school. In 
research done by Raven (in: Besag [29]), it was 
ascertained that learners engage in several 
forms of deviant behavior if the curriculum is not 
able to offer them opportunities for self-
development and a sense of personal worth, and 
do not address the aims that are promoted by 
society. 
 
Besag [29] further maintains that learners resort 
to taking matters into their own hands if they 
believe that the curriculum is irrelevant and 
boring. Accordingly Doveton [30] indicates that 
deviant behavior is always experienced if the 
curriculum that is offered to learners is irrelevant 
to their interests and the needs of their 
communities. 
 

e) Peer Group Influence: 
 
The peer group influences what the child values, 
knows, wears, eats and learns. The extent of this 
influence however depends on other situational 
constraints, such as the age and personality of 
children and the nature of the group [31] (Harris, 
1998). There is no doubt that considerable 

evidence supports the statement that peer 
relationships influence the growth of problem 
behavior in youth. The peer group can demand 
blind obedience to a group norm, which can 
result in socially alienated gangs with 
pathological outlooks (Perry, 1987). Douge 
[32,33] indicated that poor peer relationships 
were closely associated with social cognitive skill 
deficits. 
 
According to Seita, Mitchell and Tobin [34] 
ñWhen the family has been unable to fully meet a 
childôs needs, other adults who play a significant 
role in the childôs life have extra ordinary 
potential for influencing the child in taking charge 
of his or her lifeò. It is worth noting that peer 
influence can lead to discipline problems and 
delinquent behaviors both inside and outside 
school. It is also clear that one of the major ways 
that deviant youths become even more deviant is 
through unrestricted interaction with deviant 
peers. Hartung [35] posited that criminality is 
socio- culturally learned in the process of 
interacting with family members and peers in 
small intimate groups. This process includes 
learning the techniques to commit delinquent 
acts and developing the rationalizations to 
protect oneôs self concept. 
 

6. LIFE SKILLS 
 
Life skills have been defined by WHO (1993) as 
ñthe abilities for adaptive and positive behavior 
that enable individuals to deal effectively with the 
demands and challenges of everyday lifeò. 
 
Life skills are individual skills/abilities that each 
one of us possess and yet, need to enhance in 
order to meet the challenges of life. Effective 
acquisition of life skills can influence the way one 
feels about oneself and others and can enhance 
oneôs productivity, efficacy, self- esteem and 
relations. Life skills are needed for creating a 
demand and effectively utilizing the existing 
education, health and other services  [36]. 
 
The Ten Core Life Skills are divided according to 
three major areas: 
 

1. Thinking Skills ï Creative Thinking; 
Critical Thinking; Decision Making; 
Problem Solving. 

2. Social Skills ï Self-Awareness; Effective 
Communication; Interpersonal Relation; 
Empathy. 

3. Emotional Skills ï Coping with Emotions; 
Coping with Stress. 
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Life skills can influence the way we feel about 
ourselves, and the way others perceive us. They 
can improve productivity, self-esteem, self-
confidence, and inter personal relationships. Life 
skills can help individuals in making informed 
choices, and becoming ñproactiveò. Individuals 
are able to resolve conflicts, cope with stress and 
develop negotiating skills for personal and social 
interests. Life skills help adolescents deal with 
the demands and challenges of everyday life be 
developing abilities relevant to everyday life, and 
promote and protect life, health and well-being in 
risk situations (Designing Life Skills education for 
schools: Guidelines for curriculum developers. 
WHO & the International Childrenôs Institute). 
 
Experiences in South-East Asia of implementing 
Life Skills Education have led the authors 
towards the following operational definitions: 
 

¶ Life skills put adolescents in a better 
position to translate their dreams and 
values into constructive actions. 

¶ Life skills education also impacts on adults 
(trainers, teachers, administrators and 
health professionals) ï when they improve 
upon their life skills. 

¶ Life skills education provides inner power 
and strength to deal with daily life. 

¶ Life skills process transfers knowledge, 
skills, attitudes that one has acquired into 
application/strategies for a healthy life. 

¶ Life skills are effective tools to empower 
young people to act, take initiative and 
take control/charge of their lives. 

¶ Life skills lay the foundations for good 
health and mental wellbeing. 

 

Intervention: Operationalizing Life Skills 
Education 
 

Life skills education is designed to facilitate the 
practice and reinforcement of psychosocial skills 
in a culturally and developmentally appropriate 
way; it contributes to the promotion of personal 
and social development, the prevention of health 
and social problems, and the protection of 
human rights. (WHO, 1999). 
 

There is an emerging consensus among mental 
health professionals worldwide that LSE trainings 
to adolescents are effective. The life skills 
program focus on the development of the skills 
needed for life such as self-awareness, 
communication, decision-making thinking, 
managing emotions, assertiveness, and 

relationship skills. Also, the training programme 
aims at bringing comprehensive behavior change 
in the adolescents [37]. Through life skills based 
training programmes mental health professionals 
attempt to address varied issues of the 
adolescents such as alcohol and other substance 
use, reproductive and sexual health, criminal 
acts, HIV/AIDS prevention and suicide 
prevention. 
 
Moreover, United Nations Inter-Agency Meeting 
held at WHO headquarters in Geneva (6-7April 
1998) came to a unanimous consensus that 
Areas of primary prevention for which life skills 
are considered essential include: 
 

¶ Adolescent pregnancy; 

¶ HIV/AIDS; 

¶ violence; 

¶ child abuse; 

¶ suicide; 

¶ problems related to the use of alcohol, 
tobacco and other psycho active 
substances; 

¶ injuries; 

¶ accidents; 

¶ racism; 

¶ conflict; 

¶ Environmental issues. 
 
Maryam and her colleagues [38] in their 
investigation to find the effectiveness of training 
life skills on adolescent students found that life 
skills training lead to significant increase of self-
esteem in the study group. The authors 
concluded that mental health programs such as 
life skills training can decline school and 
educational problems. 
 
In another study, following life skills training 
programme, the treatment group reported 
significant improvement in the total behaviour 
problem scores [39]. A research also showed 
that life skills training significantly reduced the 
alcohol and drug use among the studied 
adolescents [40]. Improvement in interpersonal 
relationship and reduction in aggression and 
behavioural problems was found among the 
participants who had attended a coping skills 
training by Sukhodolsky and his team [41]. 
 
Clearly numerous researchers have found out 
that if life skills education is operationalized 
effectively, there seems to be significant 
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improvement in studentsô behavior and reduction 
in disciplinary issues. Hence, the LSE was 
imparted through lively presentations keeping 
21

st
century learning in mind and with hands on 

practices through multiple activities under each 
skill. Students in standards IX to XII was grouped 
in their respective standards and LSE provided. 

 
Research Question: ñCan Life Skills Education 
address and deal with Disciplinary problems in 
Tshangkha Central School?ò 

 
7. AIMS AND OBJECTIVES OF THE 

RESEARCH 
 
The general aim of the research in the broader 
sense is to find out if Life Skills Education can 
really address disciplinary problems in 
Tshangkha Central School. This study aims to 
answer the questions that follow: 

 

¶ What are different types of disciplinary 
problems that arise in our school? 

¶ What are the causes of disciplinary 
problems? 

¶ Are students able to apply Life Skills 
Education? 

¶ Can Life Skills be used to address 
disciplinary issues? 

 
Other broad objectives of the study are: 

 

¶ To strengthen the implementation of Life 
Skills Education is schools through 
evidence based result. 

¶ To make the program sustainable in 
schools through sharing of experiences. 

¶ To see positive behavioral changes taking 
place in schools through the 
implementation of Life Skills Education in 
schools. 

¶ To improve teaching pedagogy 

 
8. METHODOLOGY OR DATA 

COLLECTION TOOL 
 
In this study the method of collecting data is 
mixed method. It is done mainly through School 
disciplinary records register, survey 

questionnaire, life skill education applicability and 
transferability test and interview. 
 

1. School Disciplinary Records Register 
 
One of the vital data for this research paper is 
collection of details of disciplinary records of the 
students from the school disciplinary records 
register both before and after the implementation 
of the intervention. The comparison of these two 
data would be almost conclusive evidence to 
prove the research question to be positive or 
negative. 
 

2. Life Skill Education survey Questionnaire 
 
Second tool we have used for collecting data is 
through survey questionnaires which is essential 
in getting the first hand opinion of the research 
subjects. 
 

3. Life skill education applicability and 
transferability test 

 

This test is aimed at finding out if the students 
really understand and can use the skills by letting 
students demonstrate the skills unlike that of in 
questionnaire where they just have to check a 
box. 
 

4. Interview 
 

The last and yet binding tool we have used for 
collecting data is through interviews. Through 
semi-structured interviews, we would not risk 
leaving out few important questions like in 
unstructured interviews nor would we be stuck 
with predetermined questions and not have the 
chance to explore in-depth for some crucial data. 
 

Sampling 
 

The data was collected from a random stratified 
sample of 10 students from each standard. The 
randomness of the sample was ensured through 
random number generating scientific calculator. 
The random number generated through that 
calculator was associated with the students roll 
number. Prior to the data collection, these 
random participants were briefed about the 
research and assured their anonymity. Only after 
getting their verbal consent and the schoolôs 
approval, the data collection was started. 
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Chart 1. Action plan 
 

MONTH WEEK ACTIVITIES TOOLS 

April 2021 WEEK 3 ï 
WEEK 4 

1) Preparation of questionnaires 
and interviews 

¶ Observation 

  1) Reporting to the school for 
2

nd
term 

2) Selecting and identifying a 
good sample for my research 

3) Collection of ideas and 
recommendations from 
friends and colleagues 

¶ Observation 
  ¶ Dissemination 
 WEEK 3 ¶ Keeping Records 
   

May 2021  1) Collection of base line data 
2) Analysis of base line data 

¶ Observation. 

¶ Keeping record 
 WEEK 4 Intervention: 

a) Implementing the Life Skills 
Education Strategies 

b) Motivating 
c) Providing feedback 
d) Reinforcement 

¶ Questionnaires 

¶ Feedback 

August 2021 WEEK 4 ¶ Post line data collection ¶ Observation 

¶ Keeping records 

¶ Questionnaires 
   ¶ Interview 
September 
2021 

WEEK 1 ¶ Analysis of post intervention 
data. 

¶ Compilation of data in order 

 

WEEK 2 ¶ Publication of the paper.  

 

9. ANALYSIS OF DATA COLLECTED 
 

Baseline Data: 
 

The data were collected in the form of 
questionnaire followed by a transferability and 
applicability test of Life Skills Education and an 
interview. These dataôs are primarily aimed to get 
an idea of studentsô knowledge of the Life Skills 
Education and the causes of disciplinary issues 
amongst the students. More so, to detect if 
students have used life skills and if it were useful 
in addressing the disciplinary issues. Then the 

intervention of the life skills education was 
exercised accordingly to address the disciplinary 
issues in Tshangkha Central School. 
 

1. Life Skills Education Questionnaire: 
 

Four part survey questionnaire was handed out 
to the students to fill out. These questions are 
aimed at finding out the types of disciplinary 
issues that arises in Tshangkha Central School; 
the causes of disciplinary problems; to check 
studentsô knowledge of life skills and to 
determine its impact on them. 

 

 
 

Fig. 1. Disciplinary Issues 
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Fig. 1. DisciplinaryIssuFrom above graph it is 
apparent tha the most severe disciplinary 
problems that arise in TCS is littering, followed 
by use of foul language and vandalism. There is 
also evidence of some serious disciplinary issues 
like use of substances (alcohol, drug and 
tobacco) and intimate & risky boy-girl 
relationships. 
 

A. Causes of disciplinary problems: 
 

i. Parental/Home Factor: 
 
From the twenty seven sets of questions under 
this part we have picked thirteen, which are 
critical in determining the objectivity of this sub-
part. They are further classified as negative 
factor (parents/teachers negatively affecting 
students) and the positive factor 
(parents/teachers positively affecting students). 
Then they are analyzed as shown below. 
(Pleases refer Appendix for the detail sample 
sheet of questionnaire). 
 
Items included in the negative factors are 
parents/guardians (teachers) being violent & 
aggressive; fighting; abusing the child; abusing 
substances; domestic violence; letting the child 
be (so that he/she can go anywhere, do 
anything, and return home anytime); consent use 
of substances and stealing; inappropriate name 
calling. Even though majority of the students 
believe that parents/teachers does not have a 
negative influence over them with regards to their 

discipline, yet 17% of the data suggest that 
students are being negatively influenced by 
parental/home factor. Amongst which 6% of the 
students strongly agree that they are subjective 
to parental/home factor into harboring indiscipline 
within themselves. 
 
As asserted above, Fig 3 also suggest students 
not receiving a positive influence by their 
parents/teachers. 12% of them believes that their 
parents/teachers does not have a positive 
influence over them, rather a negative one. Both 
of these figures have considerable evidence so 
as to show that parental/home factor does cause 
disciplinary problems in a child. 
 

ii. Social & Economic Factors: 
 
Four critical questions has been analyzed as 
shown below. 
 
A staggering 33% of the students agrees that 
they fight and cause problems with their 
classmates who ignore them. On the other hand 
this also confirms that there are considerable 
number of students who ignore other students. 
 
From Fig. 4. it was clear that there are 
considerable number of students who ignore 
other students but the reason as to why they 
ignore was unclear, Fig. 5 illuminates some light 
on this. 12% of the students agree that they are 
being ignore by their friends because they are 
from a poor family. 

 

 
 

Fig. 2. 



 
 
 
 

Gyaltshen and Lethro; JESBS, 34(11): 13-55, 2021; Article no.JESBS.75632 
 

 

 
23 

 

 
 

Fig. 3. 
 

 
 

Fig. 4. 
 

 
 

Fig. 5. 
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Fig. 6. 
 

 
 

Fig. 7. 
 

 
 

Fig. 8. 

I use substances because I feel neglected 
by my friends and family. 
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With 29% of the students agreeing, it is evident 
that children do tend to get angry and violent in 
the behaviors when their friends and family 
ignore them. 
 
1%of the students admit of using substances 
(alcohol, drug, and tobacco) when they feel 
neglected by their friends and family. 3% seems 
small and insignificant but 3% of the population 
of students in TCS (468) come around to be 19 
students, which is quite a big number. All of 
these four questions sequentially indicates that 
students are being socially alienated; because 
they are economically backwards; as a result 
they are disturbed emotionally and get violent; 
and they then resort to using substances. 
 

iii. School Environment: 
 
From twenty two sets of questions, we have 
selected nine critical questions. These questions 
has been divided into three parts. First of which 
is personal appeasement of the students; school 
discipline policy; and school providing equal 
opportunities for all its students. They analyzed 
as follows. 
 
Personal appeasement of the students include 
being valued; physical safety; emotional safety; 
and fair treatment. Though 56% of the students 
believe that their personal appeasements are 
met through the school environment, yet sizeable 
44% blatantly disagree or are hesitant in saying 
that their personal appeasements are fulfilled 
through the school environment. 
 
The two figures above compliments each other. 
Items included in this part are school has set of 
clear discipline policies (CDP, Fig. 10); school 
clearly communicates consequences of breaking 
school rules (CCC, Fig. 10); handles discipline 
problems fairly (HDPF, Fig. 10); checks, monitors 

and does timely intervention of the disciplinary 
issues (CMTI, Fig. 10). 
 

Substantial 33% of the students purely disagree 
or are hesitant to agree regarding the four items 
related to the school discipline policy. Amongst 
which Fig. 10 indicates that there is considerable 
evidence that the school does not seem to 
clearly communicate the consequences of 
breaking the school rules and check, monitor and 
do timely intervention of the disciplinary issues. 
 

Similarly the above figure vouches that students 
does not seem to get equal opportunities to 
participate in numerous extracurricular and 
enrichment activities. About 38% of the students 
disagrees or are doubtful of this. 
 

All these seems to suggest that Tshangkha CS 
fails to stand as a nurturing and supportive 
institute whereby students sorts to indiscipline as 
an alternative. Hence, it indicates that the school 
environment does cause behavioral problems in 
the students. 
 

iv. The Curriculum: 
 

From eleven sets of question under this part, 
seven questions are selected and analyzed as 
follows. These items are further divided into 
positive effects and negative effects. 
 

Positive effects of curriculum include items like 
curriculum is interesting; relevant; instills feeling 
of value and worthiness; help meet needs of 
community; and help realize personal dreams. 
26% of the students disagrees or are doubtful 
that the curriculum taught has any positive 
effects on them. It is evident that to these 
students the curriculum taught is not interesting 
and would not help them in realizing their 
personal and communityôs needs and 
aspirations. 

 

 
 

Fig. 9.                                                                     Fig. 10. 
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Fig. 11. 
 

 
 

Fig. 12. 
 

 
 

Fig. 13. 
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Negative effectives of curriculum includes two 
items ï I bunk when Iôm bored in the class; and I 
sort to mischief when I bunk the class. It has 
been established from above that the curriculum 
is not interesting and does not cater to 26% of 
the studentsô needs and aspirations. From Fig. 
13 it is evident that these 26% of the students 
bunk the classes and sort to mischief as a result 
of curriculum not being interesting and catering 
to their needs. About 30% of the students 
consents or partly consents to this statement. 

 
Based on above two analysis, it is indicative that 
the curriculum does source disciplinary issues in 
students provided that the curriculum taught is 
not interesting or relevant and fails to enrich and 
fulfill the needs. 

 
v. Peer Group Influence: 

 
From thirteen sets of questions, three critical 
questions are analyzed as follows. (Pleases refer 
Appendix for the detail sample sheet of 
questionnaire). 

 
It is clear from the above figure that 18% of the 
students are friends with deviant peers. Majority 
of the students are neutral which indicates that 
they arenôt sure whether their friends are deviant 
or not. This in turn could possibly mean that 
more than 18% of the students are friends with 
deviant peers. 
 

With more than 18% of the students being 
friends with deviant peers, above figure is 
indicative of the fact that considerable number of 
students seem to learn a lot of new 
negative/harmful ideas or behaviors from their 
friends. 12% of the students have agreed to this, 
which is about 56 students from a total students 
of 469. 
 

Consequently, it now evident from the above 
figure that students have gotten into disciplinary 
problems because of their friends. Statistically itôs 
about 10% who agrees and another 10% who 
are hesitant, which in total is about 94 students. 
These three dataôs progressively and 
complimentarily supports that peer group 
influence do cause disciplinary problems in a 
child. 
 

B. Life Skills Education and its Impact: 
 

There are twenty four set of questions under this 
sub part and are analyzed under three themes. 
 

This theme is about ten core life skills and how 
much students know and can use respective life 
skills. Analyzing the above graph students seems 
to be more self-aware but bit poor in 
interpersonal relationships and decision making 
ability. On an average, majority of the students 
(about 65%) seems to know all ten core life skills 
and are able to use them. Only a minority of 
students (about 35%) seems to have difficulties 
understanding and using the ten core life skills. 

 

 
 

Fig. 14. 
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Fig. 15. 
 

 
 

Fig. 16. 
 

 
 

Fig. 17. 
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Fig. 18. 
 

 
 

Fig. 19. 
 

 
 

Fig. 20. 
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Above data suggest that about 43% of the 
students are doubtful of life skills education being 
effective in addressing disciplinary issues. On the 
other hand 57% of the students seem to believe 
that the life skills education is helpful in 
addressing the disciplinary issues. 
 
Thisdataisaimedatsupplementingthepreviousanal
ysis.47%ofthestudentsseemstohaveused life skill 
to address their issue(s), which supplements the 
previous analysis of 57% of the students 
believing that LSE is effective in addressing 
disciplinary issues. 
 

2. Life Skills Applicability and 
Transferability Test: 

 

A set of fifteen questions test was carried out to 
find out if the students really understand and are 
able to use the ten core life skills in their day to 
day activities. Each question pertains to specific 
or multiple life skills. 
 

From the previous data under LSE and its 
impact, majority of students (about 65%) have 
claimed to know and use life skills and only a 
minority of students (about 35%) had some 
doubts. On the contrary, from this current data on 
the LS applicability and transferability test, only 
30.5% of the students were able to demonstrate 
the ten core LS and a whopping 69.5% of the 
students were not able to demonstrate the skills. 
This mismatch in the two data indicates that the 
data collected under LSE and its impact is 
biased. Obviously there exist a gap between 
students believe that they understand LS and 
can use it; and that they actually can 
demonstrate it. (Pleases refer Appendix for the 
details regarding the test; questions, LS 
portrayed through the questions, sample 
responses, frequency on number of students 
who demonstrated and not demonstrated the 
skills). 
 

3. Interview: 
 

Eleven random students from different grades 
were interviewed as per the interview questions 
provided in the appendix. All of the subjects did 
confirm the different disciplinary issues that 
arises in TCS as already discussed above. Only 
one new issue noted by them was óvisiting of 
shop during odd hours without permissionô. The 
causes of each disciplinary issues stated by 
them were also discussed in detail; all of which 
are as established before. The causes that stood 
out the most amongst others was lack of support 

or proper guidance from the parents 
(parental/home factor); teachers behavior (school 
environment); and unmistakably peer pressure 
does seem to play a huge role. All other causes 
can be rooted down to these three factors. 

 
10. POST LINE DATA 
 
Similar kind of dataôs as that of baseline are 
collected but with minor changes in the survey 
questionnaire and interview questions. Also 
these dataôs are collected only after the thorough 
implementation of the strategy or intervention of 
LSE to help address the disciplinary issues. 

 
1. Life Skills Education Survey 

Questionnaire 

 
A. Disciplinary Issues: 

 
After the LSE intervention has been 
administered, most severe disciplinary issues 
that arises in TCS is óIntimate and risky boy-girl 
relationshipsô followed by óLack of respectô and 
óMischief (disruptive student behaviors during 
class hours, study hours, and other times)ô. Least 
problematic issue in TCS seems to be óForming 
groups/gang ï related activityô, closely followed 
by óAssault on school staffô and óGraffitiô. 

 
B. Life Skills Education and its Impact: 

 
A new item was added under this part while 
collecting post line data. The new question is 
aimed at determining whether the LSE 
intervention was provided effectively or not. The 
items are analyzed under four set of dataôs as 
follows. (Pleases refer Appendix for the detail 
sample sheet of questionnaire) 

 
45% of the students strongly agrees and 31% 
agrees, making it a staggering 76% of the 
students agreeing that the life skills education 
was provided effectively to them. 

 
This set of data largely checks the students 
understanding to the LS and whether they are 
able to use those skills in their everyday lives. A 
substantial 75% of the students accept that they 
understand and are able to use LS. 

 
This figure indicates that majority of the students 
(70%) have used life skills to address their 
issue(s) whether or not the said issue(s) are 
disciplinary or personal issues. 
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Fig. 21. 
 

 
 

Fig. 22. 
 

 
 

Fig. 23. 
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Fig. 24. 
 

 
 

Fig. 25. 
 

 
 

Fig. 26. 
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It is evident from this data that majority of the 
students have used LSE to address their or 
others disciplinary issues. Huge 72% of the 
students support this statement, with only 8% 
saying otherwise and 20% lying midways. 
 

2. Life Skills Applicability and 
Transferability Test: 

 
A fifteen set question test was carried out as 
same as that of in baseline except the data was 
collected after the implementation of the LSE. It 
is aimed at finding out if there is any 
improvement in students understanding and their 
ability to use the ten core life skills in their day to 
day activities. Each question pertains to specific 
or multiple life skills. 
 
There seems to be a notable improvement in the 
statistics that indicate students understanding 
and their ability to use LS. Students have 
demonstrated improvement in all of the ten core 
LS. About 47% of the students have 
demonstrated the skills through this test. 
(Pleases refer Appendix for the details regarding 
the test; questions, LS portrayed through the 
questions, sample responses, frequency on 
number of students who have demonstrated and 
havenôt demonstrated the skills). 
 

3. Interview: 
 
Interview questions for post line data have been 
changed. There are only eight sets of questions 
asked to the students. All of the interviewees 
confirm that LSE was delivered to them 
effectively. 
AllofthemarealsoabletoapplyLS.Fewinstancesthat
theyhaveprovidedare:ófriendssaidthat I got low 
marks in math which I found to be a rumor after I 
validated using critical thinking processô; and 
óhelped friends with academic problemô. 
 
100% of them believes that LSE have brought 
positive change in them and made them a better 
human being. Some examples provided are: óI 
have become helpful and wiser with critical 
thinking abilityô; óhad great change in me, 
previously I was impulsive and did things without 
thinking and have gotten into problems. Now 
before I do anything I reflect back on LSEô; 
óbefore I was short tempered and now I have 
changedô. 
 
100% of them also confirms that LSE have 
brought similar change in their immediate friends. 

Some examples quoted are: ómy friend was 
helping another student who did not had moneyô; 
óthere is improvement in the way they talk, 
behave and deal with other person. They are 
now helpfulô. 

 
All of them also agrees that LSE have helped 
reduce disciplinary issues even though it did not 
completely put a stop to it. Majority of them also 
expressed their conviction that given proper time 
and opportunity for them to learn and practice 
LS, it would completely curb the disciplinary 
problems. Student 3 even when on to say that 
óyes, given ample time LSE can curb discipline 
problems completely. With LS a person would be 
like a Buddha.ô (Please refer Appendix for detail). 
This establishes the potential of LSE and its 
importance. 

 
11. TRIANGULATION 
 

1. Discussion on Disciplinary Issues 

 
Comparison of Baseline and Post line Data: 

 
No significant changes can be noted in different 
disciplinary issues that arise in the school. It is 
worth noting that before the LSE intervention was 
not implemented, most severe disciplinary 
problems that arose in TCS have been ólitteringô, 
followed by óuse of foul languageô and 
óvandalismô. Now after the implementation of the 
LSE intervention, the most severe disciplinary 
issues have changed to óIntimate and risky boy-
girl relationshipsô followed by óLack of respectô 
and óMischief (disruptive student behaviors 
during class hours, study hours, and other 
times). 

 
2. Discussion on Life Skills Education and 

its Impact 

 
Comparison of Baseline and Post line Data: 

 
There are twelve sets of question clubbed and 
analyzed as shown above. This set of questions 
pertains to the ten core life skills and essentially 
checks the students understanding of it and 
whether they are able to use those skills in their 
everyday lives. Examining the above figure, 
clearly more students (75%) agree that they 
understand and can use ten core life skills after 
they have been provided with the LSE, as 
opposed to only 65% agreeing to this fact before 
the LSE was provided. 
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Fig. 27. 
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Fig. 28. 
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Evidently, the above graph shows that there is 
significant increase in number of students who 
have used life skills to address their issue (s) 
after the LSE was provided to the students.              
The percentage sky rocketed from 47% with only 
6% strongly agreeing to a whopping 70% with 
13% strongly agreeing that they have used                   
life skills to address their issue(s). This data 
actually consolidates the previous finding and go 
hand-in-hand in indicating that there is a 
substantial increase in number of students who 
understands and uses life skills to address               
their issues(s) notably after the LSE was 
provided. 
 
It has been established that after the 
implementation of LSE, there has been sizable 
increase in number of students who have clearer 
understanding of ten core life skills and has 
greater ability to use it, along with greater 
number of students using life skills in dealing with 
their issues be it personal or discipline related. 
Now progressively, the above graph also 
illustrates the same effect in number of students 
finding LSE effective in addressing the 
disciplinary issues of themselves or others. After 
the implementation of the intervention, 
percentage of students who find LSE effective in 
addressing disciplinary issues drastically 
increased from 57% with only 16% strongly 
agreeing to 72% with 38% strongly agreeing. 
 
And to ascertain the validity of the 
aforementioned finding, this graph clarifies that 
the LSE was provided to the students effectively 
with 76% agreeing amongst which 45% strongly 
agrees. 

Consequently, this shows that the previous data 
wasnôt biased in any sense and the students 
werenôt just bluffing. 
 

3. Discussions on Life Skills Applicability 
and Transferability Test 

 

Comparison of Baseline and Post line Data: 
 

There were fifteen sets of question with each 
checking the transferability and applicability of 
one or multiple life skills. With these questions 
the students had to actually demonstrate that 
they really understand and are able to apply life 
skills. Unlike in survey questionnaire where they 
just had to check a box against each item 
whereby the accuracy of the dataôs are 
exclusively at the discretion of the participant. It 
is obvious from the above graph that there is 
quite a significant difference between the 
statistics of before and after the intervention of 
LSE. Huge 70% of the students did not 
demonstrated the skills before the intervention 
and only 30% did. And after the intervention, 
53.2% of the students didnôt demonstrate the 
skills whereas 46.8% did demonstrate it. There is 
an increase of 65 students demonstrating the 
skills from 122 to 187 students after the 
intervention has been administered. 
 

Furthermore, this data solidifies the analysis 
done for the life skills education survey 
questionnaire and suggests that after the 
intervention of the LSE students does have 
clearer understanding of the ten core life skills 
and significant number of them are able to apply 
it in addressing both personal and disciplinary 
issues. 


